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ABSTRACT
Although there are differences in identity construction depending on countries and
periods, some courses have come to the fore in the education system in each per i od.
In Turkey, the education system in general, and history, geography, citizenship and
social studies courses, in particular, have instrumental importance in the constr ucti on
of identity. When the literature is examined, it can be observed that ther e ar e m any
studies on history, social studies and citizenship lessons for identity construction.
However, there is a limited number of studies on identity construction for the
geography curricula. The main purpose of this research was to examine the secondar y
education geography curricula in Turkey in terms of identity and citizenship
construction. The study was planned and carried out as a qualitative case study.
Case studies often describe the exploration of a bounded system. In this research, the
sample was limited to the 2005 and 2018 geography course curricula, and a detai l ed
description was made by using “content analysis” based on the research purpose. As a
result of the research, it was determined in both curricula that the national identity
theme had the most expressions, and national identity was aimed to be built by
presenting details about the geography of the homeland. In addition to national
identity, it was determined that there were also contents related to social identity,
ecological identity, universal identity, and a limited number of digital identity and
religious identity themes.
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INTRODUCTION
The concept of identity is as old as human history. However, identity in th e
modern sense became more evident with the emergence of national states,
and the French Revolution enabled nation-states to build positivist and
secular identities, far from tradition and religion, in line with the idea of
nationalism. In other words, as of the end of the 18th century, modernity
has revealed many different intellectual ideological ideas in order to build
the contemporary society and create new identities. Socio-political causes
have been decisive in the establishment of the modern meaning of id en tity
(Mollaer, 2019, p. 41).
However, with the emergence of national states, identity has become
more clear, and after 1980 identity debates, especially, have increased in
different social sciences (Anderson, 1983; Gellner, 1987; Smith, 1987).
Firstly, sub-branches related to identity were formed in sociology and over
time, they were included in the study area of sciences such as psych olog y,
anthropology, history, geography, political science and citizenship.
Therefore, each field has dealt with this concept within its own research
limitations and different definitions and classifications of identity have
emerged.
Identity, in its most general sense, encompasses all the
characteristics of the individual. Both the person’s answer to the question
“Who am I?” and how it is viewed in terms of society are directly related to
the concept of identity (Dalbay, 2018). On the one hand, identity creates
differentiation and distinction for people from an individual point of view; on
the other hand, it has a socially integrative effect (Şahin, 2019).
Since the French Revolution, education has been one of the biggest
tools in imposing the desired identity to citizens during the con stru ction of
nation-states. States have made their official ideologies and national
education policies operative only through their curricula, especially the goals
and objectives, in order to raise individuals who will ensure the continuity of
the countries (Geçit, 2008; Atmaca & Çamurcu, 2020). In general, the
identity construction that is aimed to be built through the education system
is directly reflected in the content of some courses specifically.
In Turkey, history, geography, citizenship and social studies cou rses
are at the forefront of courses that include content directed at the
construction of identity. With the end of the Ottoman Empire and the
establishment of the new Republic of Turkey, an identity construction was
attempted to be ensured through these lessons. Although there are some
differences depending on various periods, goals for identity construction
have been targeted in each of these courses. In this context, citizen s learn
their sense of belonging to the state through education in schools and bu ild
an identity accordingly.
One of the important social sciences that came to the fore in the
process of identity construction is undoubtedly geography. Society and
people are shaped according to the geographical structure in which they
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live. Over the last decades, geographic research on identity has focu sed on
three main issues: i) The spatiality of social practices related to race,
ethnicity, gender, sexual orientation, social class or other social markets
(identity politics); ii) Social conflicts on the identity of specific geograph ical
spaces (identity of the place); iii) Geopolitical aspects of identity (politicalterritorial identities) (Banini, 2021). Thanks to its geographical objectives, it
creates some identities in people.
In the process of forming identities, geography education contribu tes
to the recognition of the ethnic, social and cultural structures of the society
in which the individual lives and the reasons that create them, with physical
and human elements. Thanks to geographical objectives, a citizenship
consciousness is formed in people. In this way, people see themselves as a
part of the society they live in and feel responsible for the society an d th eir
environment (Akınoğlu, 2006). Geography is not merely a general culture
course that broadens the perspective and enables individuals to understan d
the systematics of the world more easily. In addition to these functions, it
also plays an important and effective role in the formation and development
of patriotism in the individual (Doğanay & Zaman, 2002). In Turkey, it is
aimed through geography lessons to raise conscious citizens who love th eir
homeland and fulfil their duties and responsibilities towards their homelan d
in the best way in accordance with the general objectives of Turkish
National Education (Kaya, 2013).
Huntington discusses different sources (cultural, regional, political,
etc.) that affect people’s identities. Huntington’s concepts of “environ men t,
village, town, city, province, state, region, country, geographical location,
continent, hemisphere” (2004, p. 27), listed in regional resources, are all
related to geography. Within the geography course, students learn the
position of the country in which they live in the world, its borders,
population, landforms, economy, underground and aboveground rich es. As
people get to know their country and learn the details about it, their love for
their homeland increases and accordingly their responsibility develops. As a
result, they gain national identity (Yörü, 2007; Okur, 2013; Kaya, 2013;
Özünal, 2015).
At the same time, identity cannot be separated from the physical an d
human structure of society. When defining identity in geograph y, it can be
stated that besides the material elements, the spiritual values, which are
the complements of these elements, have a greater effect. These values are
moral values such as feelings, thoughts, dreams, and philosophy of life.
These are the complementary elements of people’s identity that make up
their character (Özünal, 2015).
The use of geography education by the state as a practice of
“nationalising” the land is an important point. Maps play a leading role in
creating this practical national identity, which serves to spread patterns
about neighbouring states, natural resources, political borders to future
generations (Durgun, 2018, p. 36). The most striking example of this can
be observed in Germany. At the 1881 Berlin Congress, geography professor
Kirschoff noted the discourse that geography should emphasise patriotism
and the idea of homeland, and regarded geography as “the most German”
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of all sciences. The schoolbook series Vaterländische Erdkunde (Kn owledge
of Homeland and Geography), published in 1926, was also dedicated to
strengthening national consciousness (Durgun, 2018). Similarly, in Tu rkey,
after the 1st Geography Congress held in 1941, geography lessons were
instrumentalised in schools, and the aim was to build a national identity
with concepts such as knowledge of homeland, patriotism, national borders,
threat, etc. through this course (Kuş, 2020). As can be seen, the geography
course has an important role in the process of identity construction and
national consciousness formation in the individual.
Polat states that “since their foundation, nation states have aimed to
create a new national identity by uniting the people within their
geographical borders around certain ideals, beliefs and values, by provid in g
education and language unity. The same process was experienced in the
establishment of the Republic of Turkey. A new national identity has been
built on a modern line with Kemalist ideology” (2011, p. 142). Mustafa
Kemal Atatürk made radical reforms in many areas in order for the new
state to become a democratic and modern state. He introduced various
novelties in the field of education in order to establish a modern-secular
education system in the country. Therefore, Atatürk has a very important
place for the Turkish nation. For this reason, starting from the first years of
the Republic of Turkey, Kemalism has been included in all curricula.
There are many studies in the literature on history (Parlak, 2005;
Güvenç, 2010; Pamuk, 2017; Copeaux, 2016; Ersanlı, 2018; Turan, 2009;
Yıldırım, 2014; Aslan & Alkış, 2015), social studies (Erbaş & Aksoy, 2020;
Özünal & Özel, 2016; Karasu-Avcı & İbret, 2018; Kurtdaş & Ulukaya-Öteleş,
2021; Türkcan & Bozkurt, 2015) and citizenship lessons (Demirci & Arslan ,
2004; Güngör, 2017; Karakılıç & Müjdeci, 2014; Ozan & Kuş, 2021) for
identity construction. However, there is a limited number of studies on
identity construction for the geography course curriculum (Atasoy & Koç,
2015; Atmaca & Çamurcu, 2020; İbret, Aydın & Turgut, 2018). Th is stu d y,
unlike previous studies, is important in terms of making comparisons with
regard to identity in the geography course curricula. We assume that
geography courses have an important instrumental role in identity
construction in Turkey. In this context, the main purpose of the research
was to examine the last two secondary education geography curricula in
Turkey (2005 and 2018) in terms of identity and citizenship construction.
Based on this purpose, the following research questions were answered:
•
What are the identity types emphasised in the geography
curriculum developed in 2005 in Turkey?
•
What are the identity types emphasised in the geography
curriculum developed in 2018 in Turkey?
•
What are the similarities and differences between the two
curricula (2005-2018) in terms of identity construction?
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METHOD
This research employs a qualitative design; more specifically, we are
referring to a case study. A case study is a qualitative approach in which the
researcher collects detailed and in-depth information about real life, a
current situation or multiple limited situations in a certain time, through
multiple sources of information, and presents a case description or case
themes (Creswell, 2013, p. 97). In other words, a case study is an in-depth
description and examination of a limited system (Merriam, 2013).
Documents constitute an important data collection resource in case studies.
In this sense, curricula were considered as data sources; these data sources
were limited to the 2005 and 2018 geography curricula in Turkey.
Sample
In Turkey, the first geography curriculum of the Republican period was th e
1924 one. Most recently, the geography curriculum was updated in 2018.
As a result of the literature review, it has been determined that a total of
ten main geography curricula have been prepared from the beginning of the
republic to the present (Engin, Akbaş & Gençtürk, 2003; Geçit, 2008; Şahin,
2019). Case studies often describe the exploration of a bounded system
(Bloor & Wood, 2006). In this sense, within the scope of content analysis,
the last two curricula (the 2005 and 2018 geography curricula) were
considered as a bounded system. According to Creswell, “‘boun d ed’ mean s
that the case is separated out for research in terms of time, place, or some
physical boundaries” (2002, p. 485). In other words, it is possible to create
limits around the object to be studied (Merriam, 1998).
The 2005 curriculum is a very detailed one. In this programme, the
general objectives of the geography curriculum, explanations about the
implementation of the geography curriculum, and the geography curricula
of the 9th, 10 th, 11 th, and 12 th grades were examined. On the other hand,
the 2018 curriculum is much simpler. In this programme, the general
objectives of the geography curriculum and the geography cu rricu la of th e
9 th, 10 th, 11 th, and 12 th grades were examined. In addition, the section of
competencies, which is common in all curricula prepared in 2018, was also
included in the geography curriculum. This section was included in the
analysis.
Data Analysis
In qualitative research, methods classified as descriptive and content
analysis by Straus and Corbin (1990) are generally used to analyse data. In
this research, curricula were analysed using “content analysis”. The basic
process in content analysis is to gather similar data in the context of certain
concepts and themes and to organise and interpret them in a way th at th e
reader can easily understand (Yıldırım & Şimşek, 2005, p. 162). The
expressions in the 2005 and 2018 geography curricula were coded
separately in terms of identity types in the literature, and categories and

71

GEOGRAPHY AND IDENTITY: AN ANALYSIS …

themes were created by combining the codes. Only the sentences th at can
be associated with identity construction in the curriculum were analysed.

Table 1. The framework of themes, subcategories and codes used in
content analysis
Identities
(Themes)

Subcategory
Hom eland
geography

National
Identity

National
economy
Kem alism
Values
Turkish history
and culture

Ecological
Identity

Social
Identity

Value
Culture
Global
economy

Universal
Identity

World
population and
m igration
Different
countries and
regions
International
organisations
Natural
disasters

Digital
Identity
Religious
Identity

Codes
Turkey’s
geopolitics,
location
and
importance,
geographical location, landforms, climate, population and
settlement, geographical location of the place where
students live
Turkey’s economy, agriculture and livestock in Turkey,
industry, trade, tourism, transportation and energy
resources in Turkey’s regional development projects
Atatürk’s views, practices, impressions, and words
Commitment
to national values, protecting the
homeland, sensitivity to homeland integrity and national
values, patriotism
Cultural regions and distribution areas of Turkish culture
Human-natural environment relationship, perception of
natural environment, causes and consequences of natural
disasters, value of natural resources, causes and
consequences of environmental problems, recycling
strategies
Tolerance, aesthetics and sensitivity, justice, friendship,
honesty, respect, love, responsibility and helpfulness
Cultural regions and distribution areas of different
cultures
Types of economic activities in the world, the effect of
industrialisation on countries, trade between countries,
the level of development of countries, the effect of
economic activities on social and cultural life
Distribution and change of world population, factors
affecting population distribution, population policies in
different periods of countries
Geographical features of different regions of the world,
developed and underdeveloped countries
Economic, political and environmental organisations that
are active at the regional and global level, their
classification and their importance for Turkey
Earthquakes in the world, causes of natural disasters,
practices causing natural disasters
Technology, using information technologies, technological
changes and using geographic information systems,
Digital Competence and Mathematical competence and
basic competencies in science/technology
Muslim scientists who contributed to the development of
geography, Islamic cities
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Reliability in qualitative research refers to whether the results obtained in
the study can be obtained in the same way in similar environments and
whether other researchers will reach the same results with the same data
set (Yıldırım & Şimşek, 2005). In this study, the coding process was carried
out separately by two different researchers during the content analysis
process, and then the coding was cross-checked. In the comparison , it was
determined that the coding was largely similar, and the codes that did not
show similarity were reviewed. Explaining the analysis process clearly with
an example is an element that increases reliability. The framework for the
themes, subcategories and codes used in the analysis process is shown in
Table 1.

FINDINGS
The analysed curricula were presented under six themes: national id en tity,
ecological identity, universal identity, digital identity and religious identity.
National Identity
2005 Curriculum
Under the theme of national identity in the 2005 geography curriculum,
there were expressions related to the subcategories of geography of the
homeland (41), national economy (12), Kemalism (13), value (6) and
culture (4).
It was observed that the most emphasis was placed on the
geography of the homeland within the theme of national identity. Within the
subcategory of homeland geography, it was remarked that there were
objectives about the geopolitical position and importance of Turkey,
geographical location of Turkey, landforms, climate, population and
settlement, the geographical location of the place where students reside and
the recognition of their immediate surroundings.
Another frequently emphasised subcategory under the theme of
national identity was expressions and objectives related to the economy.
Regarding the Turkish economy, there were many focus points on agriculture
and livestock, industry, trade, tourism, transportation and energy resou rces
in Turkey. Similarly, with regard to the economy, the objectives about the
reasons and effects of Turkey’s regional development projects, economic
policies and the conditions affecting economic activities were included.
Another subcategory emphasised under the theme of national identity
was Kemalism. In the 2005 curriculum, it was emphasised that geography
topics should be presented by relating them to Atatürk’s views, practices,
impressions and words.
Another subcategory highlighted under the theme of national identity
was represented by values. Within the subcategory of values, loyalty to
national values, protection of the homeland, sensitivity to homeland
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integrity and national values, solidarity and patriotism were emphasised.
Moreover, the curriculum emphasised the objective that the students
comprehend the importance of geographical values in gaining “the
homeland consciousness” (MEB, 2005).
2018 Curriculum
The 2018 Geography curriculum included expressions about the
subcategories of homeland geography (57), national economy (38), Turkish
history and culture (11), and value (5) under the theme of national identity.
Within the theme of national identity, it was determined that the
most emphasis was placed on the geography of the homeland. There were
many objectives regarding the homeland geography, such as the formation
of Turkey, its geopolitical position, landforms, use and distribution of land,
water assets, vegetation, Turkey’s population and characteristics and
settlement in Turkey.
Another frequently emphasised subcategory under the theme of
national identity was expressions and objectives related to the economy.
These objectives included issues related to the Turkish national econ omy, in
particular. For example, regional development projects in Turkey,
transportation in Turkey, trade routes, Turkey’s tourism potential and
policies, geographically indicated products, the service sector in Turkey were
the subjects included in the objectives related to the national economy.
Additionally, regarding the national economy, there were expressions related
to agriculture, mining and energy and industry sectors in Turkey.
Within the theme of national identity, there were also some objectives
related to Turkish history. Among these objectives, the scientists who
contributed to the development of geography, important Turkish cities in
history, and the reasons for Turkish migration in history were emphasised.
Regarding values, the value of patriotism was frequently men tion ed,
the value of responsibility was emphasised, and it was expressed that the
indivisible integrity of the country within the current borders should be
emphasised while teaching the administrative structure of Turkey.
Ecological Identity
2005 Curriculum
It is possible to state that most of the expressions under the ecological
identity theme in the 2005 Geography curriculum were related to the
environment, natural disasters, and environmental problems. Within the
subcategory of ecological identity (65), there were objectives about humannatural environment relationship, perception of the natural environment,
the causes and consequences of natural disasters, the value of natural
resources, the causes and consequences of environmental problems,
recycling strategies, and the negative effects of production, distribution, and
consumption of mines and energy resources on the environment. Moreover,
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the objectives about ecology aimed at inculcating in the students a sense of
responsibility towards environmental problems and functioning of the
ecosystem.
2018 Curriculum
The ecological identity (70) theme in the 2018 Geography curriculum
included objectives about the causes, consequences and types of
environmental problems, disasters and protection methods, the effect of
technology on the environment, the natural environment and the ef f ects of
humans on the natural environment, the use of natural resources, the
ecosystem, the use of renewable/non-renewable energy resources and
sustainable development. There were objectives related to the impact of the
Ramsar Convention, Kyoto Protocol and other environmental organisations
and agreements on environmental management and protection. It was
observed that the values of love for nature and responsibility regard in g th e
environment were also included. In addition, it was remarked that many
goals of the geography curriculum were related to the environment.
Social (Cultural) Identity
2005 Curriculum
Within the theme of social identity, there were expressions related to
Turkish culture and social values. Within the subcategory of culture, there
were expressions about cultural regions and the spread of culture.
Within the value subcategory, it was determined that there were also
emphases on tolerance, love, respect, aesthetics and sensitivity values.
2018 Curriculum
Values such as justice, friendship, honesty, respect, love, responsibility an d
helpfulness, which were the root values in the 2018 Geography curricu lum,
were the values within the theme of social identity.
Universal Identity
2005 Curriculum
Under the theme of universal identity in the 2005 geography curriculum,
there were the subcategories of global economy (21), population and
migration (18), different countries and regions (9), international
organisations (7), and natural disasters (5).
In the subcategory of global economy, there were objectives that
included lifestyles from past to present, types of economic activities and
general characteristics, the effect of industrialisation on countries, trade
between countries, the level of development of countries, and the impact of
economic activities on social and cultural life.
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In the subcategory of population and international migration, it was
observed that there were objectives related to the distribution and change
of the world population in the historical process, the factors that affect the
population distribution, and the population policies of different periods of
the countries.
Under the subcategory of different regions and countries, th ere were
expressions regarding the geographical characteristics of differen t reg ion s,
developed and underdeveloped countries in the world.
In the subcategory of international organisations, economic, political
and environmental organisations that were active at the regional and global
level, their classification and their importance for Turkey were emphasised.
In the subcategory of natural disasters, it was remarked that there
were objectives related to the earthquakes that occur around the world, th e
causes of natural disasters, the practices that cause natural disasters, the
effects of natural disasters and the protection methods.
The theme of universal identity also emphasised the responsibility f or
peace and the protection of the world and humanity.
2018 Curriculum
Under the theme of universal identity, there were expressions related to the
global economy (13), world population and migration (12), different
countries and regions (11), and international organisations (9).
The subcategory of global economy involved objectives related to th e
international trade, world trade centers, international trade routes, tourism,
industrialisation process of states, energy transmission lines, the effect of
technology on trade, and natural resources.
In the subcategory of different countries and regions, there were
objectives related to examples of different regions in the world, their
characteristics and the criteria used in determining the region, the
characteristics of developed and undeveloped countries, the problems th at
cause conflict between countries and their causes. Under the theme of
universal identity, statements about the locations of continents and ocean s,
the locations of countries and the first cultural centres, different cultural
regions, and the importance of cultural diversity were included.
It was observed that the objectives related to the distribution of the
world population, the population policies followed by different cou n tries, th e
causes and consequences of migration in the world, an d ref u gee mig ration
were included in relation to the world population and international migration.
Global and regional political, military and economic organisations, of which
Turkey is a member, were included in the universal identity.
Moreover, the Turkish Qualifications Framework and communication ,
cultural awareness and expression in foreign languages that were in clu d ed
in the curriculum are competencies directly related to universal identity.
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Digital Identity
2005 Curriculum
There were expressions related to digital identity (5), albeit a small number,
in the 2005 geography curriculum. These were the emphasis on using
information technologies, the importance of technology in the developmen t
of the country, technological changes and using geographic information
systems.
2018 Curriculum
In the 2018 Geography curriculum, however, there were explanations about
digital commerce, cyber security, the importance of digitalisation in the
development of countries, the use of GIS and other spatial technologies in
the solution of geographical problems, regarding the theme of digital
identity. However, as in all curricula updated in 2018, the “competencies”
section was added to the geography course curriculum. In this context,
Digital Competence and Mathematical Competence and basic competen cies
in science/technology in the Turkish Competences Framework were directly
related to digital identity. Moreover, the “Fundamental Philosophy and
General Goals” section of 2018 curriculum involved the statement
“emphasis has been increased on the use of information and communication
technologies in all areas of our lives, in geography teaching and on the
relationship between objectives and daily life” (MEB, 2018, p. 11).
Religious Identity
2005 Curriculum
In the 2005 geography curriculum, no association was made with relig iou s
identity.
2018 Curriculum
In the category of religious identity, there were some objectives related to
Islamic religious history. Among these objectives, Muslim scientists who
contributed to the development of geography and the prominent features of
Islamic cities (Samarkand, Bukhara, Konya, etc.) were emphasised.

DISCUSSION AND CONCLUSION
In this study, in which the 2005 and 2018 secondary education g eog raphy
curricula were examined in terms of identity construction, a number of
results were obtained.
It is seen that there are concrete expressions for the construction of
national identity in both curricula. This result shows us that an important
instrumental function of geography lesson in identity construction still
continues from the first years of the republic to the present day. It is seen
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that the content of the “nationalization of geography” (Özgen, 2011; Özkan,
2014), which strengthened the nationalist tendency in the geography course
in the first years of the Republic (1920s and 1930s), continues today. In
addition, in the examined curricula, there are contents on the themes of
ecological identity, universal identity and digital identity in accordan ce with
the necessity of the age. However, in the 2005 and 2018 curricula, nation al
identity is still the most expressed theme.
Within the theme of national identity, there were main ly expression s
related to the “geography of the homeland”. In the homeland geography, all
the details of Turkey’s geopolitical position and importance, geographical
location, landforms, climate, population and settlements were given. The goal
of contributing to the construction of national identity by giving these d etails
of the homeland geography is maintained. The presence of a clear ef f ort to
build national identity in history textbooks and curricula since the f irst years
of the Republic has been demonstrated by many studies (Parlak, 2005;
Güvenç, 2010; Copeaux, 2016; Pamuk, 2017; Ersanlı, 2018; Tu ran , 2009;
Yıldırım, 2014). Although it is not as common as the research in th e f ield of
history education, it can be observed that some research also focused on th e
geography curriculum and textbooks for identity construction, albeit in a
limited number (Özgen, 2011; Özkan, 2014; Çayır, 2014).
In the process of forming identities, geography education contribu tes
to the recognition of the ethnic, social, and cultural structure of th e society
and the reasons that create them through physical and human elements.
Thanks to geographical objectives, a citizenship consciousness is f ormed in
people. In this way, people see themselves as a part of the society they live
in and feel responsible for the society and their environment (Akınoğlu,
2006).
As Smith stated, one of the basic conditions for the formation of
national identity and for it to show/maintain its existence is a “historical
land/country or homeland” (Smith, 2017, p. 30). The comprehension of
these lands by the citizens with all their geographical features an d th e f act
that they are unique in the world play a very important role in the
construction of national identity. Citizenship and identity awareness is
formed in people who know and learn their geography. In this way, people
feel responsible for the society and environment in which they live (Özü n al,
2015). Therefore, there is a direct relationship between geography
education and identity construction. The famous Turkish thinker and
educator Satı Bey stated the following at the conference organised in
Istanbul in 1913:
Geography is a very important course to teach the physical features and
parts of the homeland. History as a science is important to teach the
spirit of the homeland. Both sciences are very important tools for
patriotic education. The teaching of these two sciences should be
restructured to awaken patriotism in people’s hearts (Satı Bey, 1913 as
cited in Özkan, 2014, p. 457).

Özkan (2014) states that in the geography textbooks that he has studied
since the last periods of the Ottoman Empire, after 1923, education has
been an important tool in the nationalisation of daily life and space by the
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state, so spatial representations such as maps and images used in
geography textbooks have changed dramatically with the establish men t of
the republic. The main purpose of these changes is the effort to create a
“national homeland”.. When the history of modern nation-states is
reviewed, it can be seen that the patriotisation of space is a common
situation. With the nationalisation of the geography and the society gain in g
an identity with the homeland, the nation is embodied; land and political
integrity/sovereignty create nation-states (Taştan, 2012).
Nation-states, since their establishment, have taken measures to
eliminate conflicts between social classes by uniting the people with in th eir
geographical borders around certain ideals, beliefs and values, and by
providing education and language unity. In this way, they aimed to create a
new national identity; they have reached a homogeneous, holistic definition
of national identity. The same process was experienced in the establishment
of the Republic of Turkey. A new national identity was built on a modern
line with Kemalist ideology (Polat, 2011).
In both curricula examined, there were statements about the national
economy in terms of agriculture and livestock, industry, trade, tourism,
transportation and energy resources, regional development projects,
Turkey’s tourism potential and policies, and geographically indicated
products. The national economy has an important place in the constru ction
of national identity. As in all nation-states, efforts have been made to create
a national economy in our country since the years of the War of
Independence. The principle of establishing a National Economy was
adopted at the Izmir Economy Congress.
One of the surprising results within the theme of national identity was
that while many associations were made with Kemalism in the 2005
curriculum, there was no association with the subjects of Kemalism in the
2018 curriculum. Mustafa Kemal Atatürk is an important and indispen sable
leader for the Turkish society. During World War I, the Ottoman Empire was
occupied, Atatürk brought the Turkish nation together, led the War of
Independence and declared the current Turkish Republic on the 29 th of
October 1923. For this reason, the new generation was requested to know
Atatürk and to be raised as citizens with Kemalist thought (Kuş, 2014).
In line with this understanding, the beginning of teaching the History
of Revolution courses dates back to 1925 (Kaymakçı & Er, 2009). With th e
decision taken in 1982, it was emphasised that teachers should educate
their students as citizens who adhere to Atatürk’s reforms and principles. In
1986, it was officially accepted that the subjects of Kemalism should be
transferred to all courses in primary and secondary education prog rammes
(Yılmaz, 2006). The subject of Kemalism was mentioned in the 1983
curriculum for the first time in geography courses (Merter, 2012). In 1999,
it was determined how the topics related to Kemalism would be in clu d ed in
the curriculum and took their place in all curricula in the form of an
objective and behaviour approach. In the reorganisation of the curriculum in
2005, the subject approach was adopted instead of the previous objective
and behaviour approach in the majority of primary education courses, and
the subject sequences were written in the explanations section (Ata, 2006).
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The results of this research showed that while Kemalism was included in the
2005 curriculum, it was not included in the last updated 2018 curriculum.
In both curricula, the values of loyalty to national values, protection
of the homeland, sensitivity to the integrity of the homeland and national
values, solidarity and patriotism were emphasised. Doğanay and Sever
(2011) stated that the sense of patriotism can be gained through the
geography of the country. The common love for the common living space,
represented by the homeland, is one of the strongest spiritual bonds
between people. The wars and bloodshed for the protection of th e common
homeland are for making the place an indispensable homeland. This is wh y
patriotism and nationalism are often seen in the same sense (Erdem, 2008,
pp. 155-156).
Geography is a social science. Individuals living in society are
expected to know the environment in which they live. People who do not
know the geography they live in are not aware of some values. Geography
gives people a cultural and national identity. Thanks to geography, th e love
of country and consciousness increase and people form some id en tities. In
order to create identities, first of all, geography education contributes to the
individual’s recognising the culture, the society, the country and the reasons
that create them, with physical human elements (Akınoğlu, 2006).
Ecological identity is a broad concept that includes values, beliefs,
attitudes and behaviours towards the environment (Gezer & İlhan, 2018). It
was observed that there were many contents related to ecological identity
in the examined curricula . The ecological identity theme included objectives
related to the human-natural environment relationship, the perception of
the natural environment, the causes and consequences of natural disasters,
the value of natural resources, the ecosystem, the use of renewable/nonrenewable energy resources and sustainable development. Through all
these objectives, it prompted the students to develop values, beliefs,
attitudes and behaviours towards protecting the environment.
Akınoğlu and Sarı (2009) examined the environmental issues in the
curricula of primary education courses in Turkey, and they found that the
curricula emphasised some themes such as basic concepts of environment
and ecology, the structure of the world, natural disasters, conscious
consumption of resources, environmental cleanliness, and weather events.
The reasons, consequences, types of environmental problems and
giving more space to environmental conventions, protocols and
international environmental organisations in the 2018 curriculum is anoth er
result related to ecological identity. Moreover, it has been concluded that
many items in the general goals of the 2018 geography curriculum are
related to the environment. Global environmental problems created by the
global expansion of industrialisation, urbanisation and rapid economic
growth have created concerns about both the human species and the future
of the planet on which it lives (Kılıç & Tok, 2014). Therefore, in line with all
these concerns, the number of studies on the environment in different
disciplines has increased rapidly and has emerged as an interdisciplinary
approach. In this direction, it is desired to create an environmentalist
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identity by including environmental education and environmental literacy
skills in many curricula such as geography, biology, social studies and life
sciences in the education system.
Undoubtedly, one of the most important concepts in the formation
process of identity is deprivation. The attempts of the individuals to
eliminate the deprivation they see in themselves play an important role in
the formation of a new identity in them. One of the most important
deprivations that modern society feels is undoubtedly a clean en viron men t
and unspoiled natural areas. The fact that the existing traditional ideolog ies
and the industrial society that emerged under their influence are far from
meeting the expectations of individuals regarding the environment in the
social and economic field has led to the emergence of environmentalist
thought and gradually its transformation into a new ideology. The f act th at
the traditional ideologies of the right and the left are insufficient to solve the
political, socio-economic and environmental problems throughout th e world
and polarise the countries and draw them to the battle line, facilitated the
strengthening of environmentalist views in the social arena and the
emergence of ecological identity as a new type of collective identity (Kılıç &
Tok, 2014).
It is one of the results of the research that many expressions related
to the theme of universal identity are included in the 2005 and 2018
geography curricula. Regarding the universal identity, geographical
information about the global economy, world population and international
migration, international organisations and different parts of the world are
included. In the 2005 curriculum, the responsibility for peace, protection of
the world and humanity is also emphasised within the theme of universal
identity.
In addition, as in all recently updated curricula, the Turkish
Qualifications Framework, which was designed to be compatible with the
European Qualifications Framework, was included in the 2018 Geography
curriculum. Competencies such as “communication in foreign languages”,
“cultural awareness and expression”, within this framework, are directly
related to universal identity. It is observable in the literature that
expressions about globalisation are more common in all curricula updated
since 2005 (Çengelci, 2007; Sağlam, Vural & Akdeniz, 2011).
However, special importance is given to universal identity in
geography education. Education conceptualised within the framework
provided by globalisation, and geography education, in particular, have a
modern function and understanding of conveying epistemolog ical tru th s to
students with “universal” knowledge and ethics (not cultural or religious
ethics) (Öztürk & Karabağ, 2013). Geography education makes significant
and important contributions to the country’s accumulation in political field s,
as well as researching the increasing problems of the global world, both
commercially and professionally.
In the modern world, geography is no longer approached as a lesson
that makes people memorise the characters and some of the usual features
of places and locations in the form of a series. The geography curriculum
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developed and implemented after the declaration of the International
Geography Education Declaration should include knowledge, skills, values
and concepts for global and regional developments (Kaya, 2014). In line
with these explanations, it was seen that there were objectives and
explanations for universal identity in both curricula.
Another conclusion of the research was that while there were very
few statements about digital identity in the 2005 curriculum, more
emphasis was placed in the 2018 curriculum, in line with the competen cies
in the Turkish Qualifications Framework. Digital identities include everything
that individuals do or share in the online world (Kavut, 2020). Depending on
the technological developments that have occurred in recent years,
individuals are becoming more involved in the digital world. Therefore,
within the education system, content aimed at developing digital
competencies and
digital identities within
the framework of
rights/responsibilities were included. The increase in the 2018 curriculum
shows a parallel development. However, it cannot be stated that
technological developments and objectives for developing digital identity are
sufficiently included in the geography curriculum.
While there was no association with religious identity in the 2005
geography curriculum, there were emphases on Muslim scientists and
Islamic cities that contributed to the development of geography in the 2018
curriculum.
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